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Research Question 
 How has the special education labeling 
process changed since the full inclusion 
policy began in 2005? 
– Has there been a change in labels? 
– Have any been used more or less? 
Background 
 1966, Elementary and Secondary Education 
Act 
 1975, Education for All Handicapped 
Children Act (EAHCA) 
– “Individualized Educational Program” (IEP) 
Background continued 
 
 1980’s Mainstreaming students 
– Mainstreaming is when special education students are pulled out 
of their special education classroom for one or two classes a day, 
but primarily stay in their own special education classroom.` 
 1990, renamed EAHCA to The Individuals with 
Disabilities Education Act (IDEA) 
– Two major grounds for the legislation 
 anti discrimination measure,  
 a long-term investment in the nation's economic health. 
 
Background continued 
 IDEA 2004 (signed December 2004) two 
fundamental requirements 
– Free appropriate public education (FAPE) 
– In the least restrictive environment (LRE) 
 Hartford’s interpretation = full inclusion 
– Inclusion is the opposite of mainstreaming, special 
education students are in regular classrooms all the time 
and pulled out only once in awhile 
 
 
Special Education Labeling Process 
 First referred Special Education teacher. 
 Special Education teacher completes 
WIATT-II or Woodcock Johnson 
 School Psychologist  
 Planning and Placement Team (PPT) 
– Parent or Legal Guardian, Administrator, Special 
Education Teacher, School Psychologist and 
sometimes the student. 
 The PPT designs the IEP. 
Significance 
 “The simplest way to deal with this is to teach the kids who are 
easy and to warehouse the most difficult ones.” (Salzman, 
2004)  
– Teachers with little or no training with special education students are now 
expected to teach all students and no longer able to ‘warehouse’ them 
when they or do not want to deal with them. 
 “There is a belief that special education personnel have a 
‘special way’ of dealing with children, general educators are 
reluctant to believe their classrooms are the best place to 
educate all students.” (Keenan, 1997) 
– Teachers need to be able to confidently educate all students in 
their classroom. 
 
Setting 
 Hobbs Elementary School (pseudonym) 
– 480 students from Kindergarten to Sixth (6) Grade 
– 60 students with IEP’s 
– 4 Special Education teachers for 7 levels (K-6) 
 Three (3) teachers have two grades and one (1) teacher 
has one grade 
– 4 Paraprofessionals for same levels 
 They work one on one with students 
Methods 
 6-8 hours per week for the past 7 weeks 
observing Hobbs Elementary School 
 Interviews with 8 faculty members 
– One principal, Three 6th grade teachers, Two 4th 
grade teachers and Two kindergarten teachers 
 
 
Thesis 
 Although there has been no change in the 
actual process a student is labeled or 
diagnosed, there are more students being 
misdiagnosed with ADHD and less students 
labeled Socially and Emotionally Disturbed 
(SED). 
Findings 
 Teachers, administrators and psychologists 
have broadened the terms used in labeling 
students, because now everyone has to 
handle their IEP.   
– Broadening the labels helps protect students from 
being discriminated against by teachers. 
– Teachers are more likely to believe they can 
teach a special needs student. 
 
Findings 
 It has been a lot harder, “almost impossible”, 
to diagnose a student with SED. 
– Help teachers believe they can control the student 
– Help teachers believe the student isn’t so bad that 
he/she isn’t teachable. 
 “It is sad that there are so many students 
emotionally disturbed but are labeled ADHD 
in order to try and treat them with meds’ and 
save money” –Mrs. Wormwood  
Findings 
 “Off the top of my head, there are about 17 or 20 
kids on meds for ADHD. Unfortunately, I think that 
there are only maybe 3-5 who actually are 
hyperactive.” –Mr. Snuggles (pseudonym)  
 More students have been misdiagnosed with 
disabilities that are believed to be easily “fixable” 
with medicine.   
– This helps teacher’s believe that the students will be able to 
stay in their classroom without disruption. 
 One example of a diagnoses that is “fixable” with 
medicine is ADHD.   
– Other Health Impaired (OHI).  
Conclusions 
 Although full inclusion has not legally 
changed anything in the labeling process, 
special education teachers, administrators, 
and psychologists have tried to help regular 
classroom teachers transition to teaching all 
students by broadening their disability labels 
and giving the “quick fix” with medicine. 
Implications for Further Research 
 It would be interesting to do a longitudinal 
study to see how misdiagnosed students do 
in middle or high school. 
 Also, it would be interesting to find out why 
teachers who know they are misdiagnosing 
students, don’t do anything, or find out if they 
can. 
Interview Questions 
 Background Information 
 What is your position and how long have you been at this position? 
 What does this position entail?  
 How long have you been at McDonough? Where were you before? 
 What type of degrees or training do you have? 
 Special Education and the Labeling process 
 1) What are the steps to testing a student for special education? 
 2) What is your role in the process, including assessment and giving special services in the classroom. 
 3) After a student is placed in special education what kind of ‘special education’ do they receive? 
 If a student is perceived as needing special education but testing proves otherwise, what does the school 
do to help the student in the classroom? 
 Special Education since mainstreaming 
 How has the assessment procedures changed since mainstreaming? 
 What has been the greatest challenge with mainstreaming special education students? 
 Have you seen more or less students being ‘labeled’ special ed since mainstreaming has been 
implemented? 
 In your experience have you seen more minorities, boys, girls or any particular group labeled special Ed? 
 General 
 What can you tell me about Special Education, as far as students here at McDonough? 
 -Teachers and students major needs? 
 -Any particular patterns or trends? 
 What kind of communication do you have with parents once a student is diagnosed? 
 Is there any other relevant information that I didn’t ask, but may be helpful for me? 
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